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1.  BACKGROUND INFORMATION 

Saskatchewan’s Ministry of Education entered into an agreement with the Aboriginal 

Learning Knowledge Centre (AbLKC) to lead the work of Animation Theme Bundle 

Four, Diverse Educational Systems and Learning.  The Ministry’s First Nations and 

Métis Education Branch led the bundle work in collaboration with a national working 

group with representation from First Nations and provincial education systems, tribal 

colleges, university faculty, and adult learning instructors and administrators. 

 

The objective of Animation Theme Bundle Four is to identify and share promising 

practices for First Nations, Métis, and Inuit learners across a variety of educational 

systems and settings. Our team expected the promising practices to come with definitions 

of successful learning outcomes, preferably those designed by or through consultation 

with First Nations, Métis, and Inuit Elders, Old People, and Traditional Teachers, 

political leaders, and educators. The systems are inclusive of Early Learning, K-12, and 

Post-Secondary, with a focus on governance, policy, curricula, and assessment.  

 

Literature reviews have been completed in early learning, K-12, and post-secondary 

educational systems under the jurisdiction of the federal, provincial, and territorial, First 

Nations, Métis, and Inuit governments. Within each of these educational systems an 

example of a system adhering to the promising practices identified in the literature 

reviews is highlighted. Findings have been presented at a variety of symposiums and 

conferences from 2007-2008.The jurisdictions considered for the research include, 

federal, provincial, territorial, First Nations, tribal colleges, Métis and Inuit governance 

bodies.  

 

This synthesis report presents key themes found in studies across the three educational 

systems identifying promising practices in support of First Nations, Métis, and Inuit 

(FNMI) student achievement.  In addition to the identified promising practices, the report 

provides recommendations for system responses toward the actualization of the identified 

promising practices.  
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2.  INTRODUCTION 
 
First Nations, Métis and Inuit (FNMI) students, in all colonized territories, share common 

experiences that are often very different from other student populations that currently 

struggle in educational systems. The literature highlights the unique barriers FNMI 

students face in attaining educational success.1  There is no set formula that can meet the 

needs of every individual FNMI student or educational system in Canada; however there 

are common themes that emerge in the literature as promising practices for increased 

educational outcomes for FNMI students.  These promising practices within diverse 

educational systems include: 

 

 Indigenous Knowledge as a Part of the Curriculum Including 

Culture/Language Programming 

 Strong Community, Parent, and Youth Engagement Through Relationships 

 Mentorship Programs/Transition Supports 

 Effective Teacher Education and Cultivating an Appreciation for Life Long  

Learning 

 The Employment of First Nations, Métis, and Inuit in the Educational 

Systems 

 Partnerships with Aboriginal People as a part of Governance/Policy 

Development 

 

 

 

 

                                                 
1 P. Berger and J.R. Epp, “Practices Against Culture that “Work” in Nunavut Schools: Problematizing Two 

Common Practices,” McGill Journal of Education 41.1 (2006): 9-23. 
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3.  PROMISING PRACTICES IDENTIFIED WITHIN EARLY LEARNING, K-12, 
AND POST SECONDARY EDUCATIONAL SYSTEMS 

 
    Indigenous Knowledge as a Part of the Curriculum Including 

Culture/Language Programming 
 

Systemic and holistic inclusion of Indigenous Knowledge in teaching practice and 

curriculum is a recommendation that appears continuously in the literature. When 

Indigenous Knowledge was systemically and holistically included into schools 

practices, and programs2 student achievement improved. In order to support IK, 

one needs to attend to Indigenous foundations of learning which include: a holistic 

worldview (Hill, 1999); a recognition that we are each part of Creation:3 an 

understanding that we each have a purpose for being here and the Gifts given to us 

from the Creator are to be used for fulfilling that purpose:4 an appreciation that 

everything is/has Spirit/Energy and that we need to be mindful of how this energy 

influences ourselves and learners:5 and an acknowledgement that the learning spirit 

is nourished by engaging the learner in relevant, cultural programming.6  Gloria J. 

Snively and Lorna B. Williams , R. Barnhardt and A.O. Kawagley, stress that when 

the curriculum reflects both English and French literacy, numeracy, and citizenship 

lessons and Indigenous Knowledge, success for all students improves. 

 

Literature reviews discuss the importance of including cultures/languages as an 

honoured and celebrated foundation for learning. In order to fully understand and 

                                                 
2 T. Cadwallader, “Hwunitum and Hwulmuhw or my experiences in an organizational change project,” 

Canadian Journal of Native Education 28.1-2 (2004): 92-101. 

3 Suzuki, D. & Vanderlinden, K. (1999). You are the earth.  Vancouver: Greystone Books.   
 
4 Battiste, M. (2007). Nourishing the learning spirit. Opening Keynote Address, AWASIS 2007. 
Saskatoon, Saskatchewan.    
 
5 Hill, D.L.  (1999)  Holistic Learning:  A Model of Education Based on Aboriginal Cultural Philosophy, A 
Thesis Submitted in Partial Fulfillment of the Requirements for the Degree of Master of Adult Education. 
 Saint Francis Xavier University, Antigonish, Nova Scotia.   
 
6 Cajete, G. (2000). Indigenous knowledge:  The Pueblo metaphor of Indigenous education. In M. Battiste 
(Ed.) (2000). Reclaiming Indigenous voice and vision (pp. 181-191).  Vancouver: UBC Press.    
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participate in FNMI cultures, the language of that culture must be understood and 

utilized by its people. Individuals learning spirits thrive in environments where 

they have the opportunity to engage in ceremony and learn language.7  

 

Even though incorporating Indigenous Knowledge into schools can increase FNMI 

student achievement rates, systemic initiatives that seek to integrate Indigenous 

Knowledge into school curriculum, programs, and practices do not result in 

immediate student achievement. It takes years to gather knowledge and to design 

and implement curriculum, and the integration is an ongoing process. Yet systemic 

initiatives serve as key promising practices for the creation of equitable 

opportunities and the maintenance of access to effective schooling for FNMI 

students in Canada. 

                                                 
7 Marie Battiste, “Indigenous Knowledge and Pedagogy in First Nations Education: A Literature Review 

with Recommendations,” prepared for the National Working Group on Education, Our Children: Keepers 

of the Sacred Knowledge, and the Minister of Indian Affairs, Indian and Northern Affairs Canada, 

February, 2002; L. Goulet, “Two Teachers of Aboriginal Students: Effective Practice in Sociohistorical 

Realities,” Canadian Journal of Native Education 25.1 (2001): 68-73; Scott Tunison, “Aboriginal 

Learning: A Review of Current Metrics of Success,” report prepared for the Aboriginal Education Research 

Centre, University of Saskatchewan and the First Nations and Adult Higher Education Consortium, 

Calgary, Alberta, 2009; Jane Preston, “Aboriginal Early Learning and Child Care: A Canadian Overview,” 

unpublished paper for the Aboriginal Learning Knowledge Centre, in partnership with the Canadian 

Council on Learning, 2007; George Fulford, ed., Sharing our Success: More Case Studies in Aboriginal 

Schooling (Kelowna: Society for the Advancement of Excellence in Education, 2007). 
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     Strong Community, Parent, and Youth Engagement through Relationships  
 

Papers by educational scholars, administrators, practitioners, and community leaders 

stress the importance of building respectful and inclusive relationships with FNMI 

communities.  Parental involvement in the development and administration of 

programs and practices encourage student achievement and positive learning 

outcomes.8 As V. Ignas explains, “…Educational research is clear: improvements in 

educational outcomes are connected to valuing Indigenous and minority students’ 

cultural context and their communities’ local level knowledge.”9 Relationships need to 

be developed to ensure Aboriginal community members, parents, and students are able 

to contribute to the organization and implementation of initiatives that seek to address 

the needs of FNMI students.  

 

Mentorship Programs/Transition Supports 

Providing mentorship programs and transition supports within educational systems 

support families, communities, and students. Mentorship programs and transition 

support are promising practices that enable FNMI students to find their purpose and 

help them make healthy and proactive choices for their futures. Mentorship programs 

and transition supports help to narrow the gap between the level of skills, abilities, or 

knowledge an individual brings to a learning context and the level of skills, abilities, 

or knowledge that is needed to find success within the educational system.  

 

 

                                                 
8 Goulet, “Two teachers”; Cadwallader, “Hwunitum and Hwulmuhw”; D. Smith, “Educating Inner-city 

Aboriginal Students: The Significance of Culturally Appropriate Instruction and Parental Support,” McGill 

Journal of Education 34.2 (1999): 155-161; Jessica Ball and Alan Pence, Supporting Indigenous Children’s 

Development (Vancouver: University of British Columbia Press, 2006) 8, 17, 83. 

9 V. Ignas, “Opening Doors to the Future: Applying Local Knowledge in Curriculum Development,” 

Canadian Journal of Native Education 28.1-2 (2004): 49. 
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    Effective Teacher Education and Cultivating an Appreciation for Life Long     

Learning 

In order to be able to respond to the needs of FNMI students and increase academic 

achievement levels, numerous studies emphasize the importance of teachers having an 

understanding of FNMI ways of knowing.10 Teachers need to be able to understand 

systemic barriers within their own context and identify the effects of these barriers to 

the success of FNMI learners.  This understanding needs to continue to develop into a 

cultural awareness and a cultural competency that is witnessed through action. 

 

In order for teachers to learn about FNMI ways of knowing, issues such as 

racism must also be addressed.11 Saskatchewan researchers argue that feelings of guilt 

and anger are important parts of anti-racist education.12 They suggest that without 

working through these feelings, racist ideas about Aboriginal people cannot be 

addressed. Without addressing racism, it is difficult to understand the implicit power 

relations that affect pedagogy and curriculum that oftentimes dismisses or renders 

irrelevant Aboriginal worldviews, epistemologies, and knowledge N. A. C. Piquemal 

and S. G. Kouritzin found that teachers often blame families, communities, and 

students for low academic achievement levels.   

 

 

 

 

 
                                                 
10 Ignas “Opening doors”; T. Riecken et al., “First Nations Youth Reframing the Focus: Cultural 

Knowledge as a Site for Health Education,” Canadian Journal of Native Education 29.1 (2006): 29-43; Y. 

Kanu, “Teachers’ Perceptions of the Integration of Aboriginal Culture into the High School Curriculum,” 

Alberta Journal of Educational Research 51.1 (2005): 50-68. 

11 Kanu “Teachers’ perceptions.” 

12 Carol Schick and Verna St. Denis, “Troubling National Discourses in Anti-racist Curricular Planning,” 

Canadian Journal of Education 28.3 (2005): 295-317. 
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    The Employment of First Nations, Métis, and Inuit in the Educational Systems 

First Nations, Métis, and Inuit learners bring a unique perspective to the educational 

system. Successful teachers of Aboriginal students share power with students.13 

Teachers and students who adhere to the principle of sharing power or what Jessica 

Ball and Alan Pence call “unlearning of expert-presumption of universal validity of 

knowledge and expertise,”14 respecting and developing student autonomy, challenging 

discriminatory practices and stereotypes in and out of schools, encouraging student 

ownership of activities, and using cultural sensitivity to deal with effects of 

colonization such as poverty and social problems.15 

 

    Partnerships with Aboriginal People as a part of Governance/Policy Development 

Partnership agreements create opportunities for shared decision-making with First 

Nations, Métis, and Inuit. These shared decision-making opportunities give FNMI 

opportunities to define or contribute to the systems’ goal setting, problem solving 

protocols, accountability frameworks and educational outcomes.  Partnerships support 

locally developed curriculum, with the inclusion of First Nations and Métis content, 

perspectives and ways of knowing, and language and cultural programming.  

Partnerships as a part of governance and policy development result in changes in 

system operations, administrative procedures, and representative workforce initiatives. 

 
4.  EARLY LEARNING SYSTEMS 
 
Indigenous knowledge as a part of the curriculum including cultural and language 

programming from an early learning context focuses on identity through curriculum that 

is centred on the mental, physical, emotional and spiritual development of the child. This 

holistic perspective of learning is supported with the inclusion of Elders who offer 

                                                 
13 Goulet “Two Teachers of Aboriginal Students”; Darryl Bazylak, “Journeys to Success: Perceptions of 

Five Female Aboriginal High School Graduates,” Canadian Journal of Native Education 26.2 (2002): 134-

151. 

14 Ball and Pence Supporting 83. 

15 Goulet “Two Teachers of Aboriginal Students.” 
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spiritual healing, and provide guidance in effective childrearing practices.16 Promising 

practices in early learning systems are also a vital ingredient for a healthy and prosperous 

society.  From a fiscal perspective, research shows that for every dollar invested in 

quality child care, at least two dollars are saved in future social, educational, and/or 

health costs.17  

 

Strong community, parent, and youth engagement through relationships and in an early 

learning context includes networking amongst immediate family, extended family and 

community members as an integrated part of a FNMI child’s life. A strength-based 

approach provides an inventory of the strengths the entire family brings to support the 

child’s learning environment. As The National Indian Brotherhood and the Assembly of 

First Nations stated, “An Aboriginal child’s sense of security and belonging is based on 

cooperation and harmony within the extended family.”18 Mentorship programs or 

transition supports within an early learning context are often demonstrated through 

family support practices such as the dissemination of information on child development, 

parenting skills, and nutrition and health and wellness, pillars that facilitate community 

wellbeing. Practitioners consider these foundations as necessary for children and their 

families. They understand that the needs of children and the needs of families cannot be 

separated. 

 

Instructors who provide effective teacher education in early learning consider not 

children’s developmental needs through establishment of cultural congruency with 

lessons already learned in their homes. Graduates of early childhood training programs 

understand the need “to recognize the existence of ‘old’ (traditional) knowledge 

                                                 
16 L.R. Eni, “Parent Participation in a Cree and Ojibway Head Start Program: Development of a Conceptual 

Framework,” M.A. Thesis, University of Manitoba, 1998. 

17 G. Cleveland and M. Krashinsy, The Benefits and Costs of Good Child Care (Toronto: Childcare 

Resource and Research Unit, University of Toronto, 1998). 

18 National Indian Brotherhood and Assembly of First Nations, “Report of the National Inquiry into First 

Nations Child Care” (Ottawa: Assembly of First Nations, 1989) 9. 
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(adequate or inadequate) when giving ‘new’ knowledge”19 to families. The result is 

generative knowledge that flows from a two-way exchange of Euro-centric worldviews, 

pedagogies, curricula, and practices and Aboriginal and ancestral wisdom.20 .  

The Employment of First Nations, Métis, and Inuit within their own early learning 

programs is imperative as unique orientations, concerns, and predispositions reflected 

within individual communities can only adequately be represented by the community 

members, themselves.21  

 

Step by Step Child and Family Center in Kahnawake, Quebec 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
          
 
 
 
 
 
 
 

 

Promising practices are found at 
the Step by Step Child and 
Family Center, in Kahnawake 
Quebec.  Step by step is a locally 
controlled and developmentally 
and culturally appropriate 
preschool program. The 
following six components are 
offered as the core of early 
learning for FNMI children:  
language and culture, education, 
health promotion, nutrition, 
social support, and parent  
 

 
 
             *Step by Step Child and Family Center, in Kahnawake Quebec 
 
 
 
 
 
 

                                                 
19 Anthony N. Ezeife, “‘Integrating the Learner’s Schema, Culture, and Environment into the Science 

Classroom: Some Cases Involving Traditional and Aboriginal Societies,” Canadian and International 

Education 30.1 (2001): 32. 

20 Ball and Pence Supporting 7, 83. 
 

21 B. Schissel and T. Wotherspoon, The Legacy of School for Aboriginal People: Education, Oppression, 

and Emancipation (Don Mills: Oxford University Press, 2003.  
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involvement. Step by Step 
receives part of its funding 
through Aboriginal Head Start,   
a Health Canada-funded early 
childhood development program 
for FNMI children and their 
families.  The primary goal of the 
initiative is to demonstrate that 
locally controlled and designed 
early intervention strategies can 
provide FNMI children with a 
positive sense of themselves, a 
desire for learning and 
opportunities to develop fully as 
successful young people.  
 

 
 
*Students from Step by Step Child and Family Center                           
 

 
Step By Step Child & Family Center  
Kahnawake, QC    J0L 1B0      PH: (450) 632-7603 
Toll Free: (877) 635-8498 Fax: (450) 632-3357 
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5.  KINDERGARTEN TO GRADE 12 SYSTEMS 
 
Promising practices in K-12 systems include Indigenous Knowledge as a part of the 

curriculum including Culture/Language Programming. This promising practice 

strengthens the student’s cultural identity and language use. Strong community, parent, 

and youth engagement, accomplished through the establishment of relationships in the K-

12 system, urge schools to discard the deficit model of Aboriginal education, in which 

Aboriginal students and communities are often blamed for educational failure. Rather, T. 

Riecken, M.T. Tanaka, and T. Scott suggest that schools must value students through 

incorporating the “holistic values of balance and respect as taught by their community 

and Elders” if administrators and teachers hope to improve Aboriginal student 

achievement rates.22  Friedel points out that unlike the majority of mainstream parents, 

Aboriginal parents often spend time and energy ensuring the school reflects their 

culture.23  In order to encourage parental engagement, administrators and teachers need 

to demonstrate a desire to listen to and put into practice and policy recommendations 

made by parents. 

                                                

 

Mentorship programs and transition supports in the K-12 system are often described as 

supports to encourage student engagement. Effective teacher education inspires pre-

service teachers to include FNMI ways of knowing into the learning program and 

“recognize the connections between conventional Western schooling practices and 

Indigenous Knowledge Systems.” 24 L. Goulet illustrates how the teacher’s understanding 

of Indigenous Knowledge and the teacher’s ability to include Indigenous Knowledge in 

daily instruction can contribute to student success. She says, “the students in their 

 
22 Riecken et al. “First Nations Youth” 29. 

23 Tracy L. Friedel, “The Role of Aboriginal Parents in Public Education: Barriers to Change in an Urban 

Setting,” Canadian Journal of Native Education 23.2 (1999): 139-158. [JA Note: No reference given in a 

footnote or in the bibliography so, Ted, please ensure that this is the right reference]. 

24 B.M.J. Brayboy and E. Maughan, “Indigenous Knowledges and the Story of the Bean,” Harvard 

Educational Review 79.1 (2009): 3. 
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classrooms experience autonomy and success while using their own languages, learning 

their own histories and retain their own cultures with pride.”25 The Employment of First 

Nations, Métis, and Inuit in the K-12 education system is a promising practice that is 

supported through FNMI post-secondary teacher education programs as well as  school 

division recruitment/representative workforce strategies.  

Okicīyapi Partnership in Saskatoon, Saskatchewan 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

  *Okicīyapi Partnership Co-Chairs displaying CCL’s Sharing the Flame award.   

 

 

 

 

 

 

 

 

 

*Student from the Nêhiyâwiwin Cree Language and Culture Pr Kindergarten  e-
to Grade 3 Program at Confederation Park Community School. 

                                                 
25 Goulet “Two Teachers” 68-73. 
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 A partnership between a provincial school division and First Nations/Métis organizations 

in Saskatoon is highlighted to illuminate promising practices within K-12 educational 

systems. In June 2003, the Saskatoon Public School Division (SPSD) signed a 

Memorandum of Understanding with the Saskatoon Tribal Council to establish a 

partnership focused on promoting, strengthening and facilitating First Nations and Métis 

education in all of their schools and communities through the development of an anti-

racism strategy. In June 2006, SPSD also signed a renewed Memorandum of 

Understanding with Saskatoon Tribal Council that included the Central Urban Métis 

Federation Inc. In the planning process, the partners adopted the name Okicīyapi, a 

Dakota word which means “working together for the better good (common purpose).” 

This partnership has created opportunities for shared decision-making with First Nations 

and Métis and has resulted in projects related to the inclusion of FNMI content, 

perspectives, and ways of knowing into the learning program; the development of units of 

study that incorporate FNMI ways of knowing; representative workforce initiatives; the 

development of language/culture programs; and research on FNMI education, antiracist 

education, and shared governance. 

 

Contact: www.spsd.sk.ca  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
6.  POST-SECONDARY SYSTEMS 
 
Promising practices in post-secondary systems are identified by programs, practices, 

models, and initiatives which have conscientiously responded to the challenges FNMI 

people encounter as they pursue post secondary education. Along with the common 

themes previously discussed in this report, post secondary educational systems also 

identify the development of community programs based on the economic imperatives of 

the community as an additional promising practice. The migration of FNMI students to 

urban areas often brings a number of challenges including housing shortages, lack of 
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quality childcare, and transportation issues.26 In addition, students experience new stress 

associated with the loss of family ties and community support.  

 

Indigenous Knowledge as a part of the curriculum including culture/language 

programming as a promising practice for post-secondary education includes Indigenous 

Knowledge as the basis for the development and design of courses, along with the 

provision of resources that contain FNMI perspectives.  Strong community, parent, and 

youth engagement through relationships is discussed from a post-secondary context as 

engaging Elders and traditional knowledge keepers in supporting both programming and 

students. The presence of an Elder on campus acts as a cultural anchor and a guide. 

Research affirms that relationships with parents and community members need to be 

developed to engage the community’s resources, meet community needs, and incorporate 

their visions.27 28Mentorship programs and transition supports within a post-secondary 

context include a number of studies that indicated that the education FNMI students 

received in elementary and high schools did not adequately prepare them for a future in 

post secondary education.29 Academic supports and the provision of tutors and 

                                                 
26 J. Friesen and V.L. Friesen, First Nations in the Twenty-first Century: Contemporary Educational 

Frontiers (Calgary: Detselig Enterprises Ltd., 2005); S.T. Prokop and L. MacDonald, First Nations 

University of Canada, Saskatoon Campus Housing and Daycare Research Project, 2004, retrieved 

February 2, 2008 from http://www.bridgesandfoundations.usask.ca/reports/FNUC_housinganddaycare.pdf. 

27 Goulet, L. (2001). Two teachers of aboriginal students: Effective practice in sociohistorical realities. 
Canadian Journal of Native Education, 25 (1): 68 – 73.  
 
28 Cadwallader, T. (2004). Hwunitum and Hwulmuhw or my experiences in an organizational change 
project. Canadian Journal of Native Education. 28 (1-2) 92 – 101.  
 
29 J. Hull et al., “Indian Control and Delivery of Special Education Services to Students in Band-operated 

Schools in Manitoba,” Alberta Journal of Educational Research XL1.1 (1995): 36-62; A. Nora and N.A. 

Cabera, “The Role of Perceptions of Prejudice and Discrimination on Adjustment of Minority Students to 

College,” Journal of Higher Education 67.2 (1996): 119-148; R.N. Wells, Jr., “The Native American 

Experience in Higher Education: Turning around the Cycle of Failure II,” The Chronicle of Higher 

18 
 



supplementary workshops need to be a part of the post-secondary program to support 

student success.  

 

The Employment of First Nations, Métis, and Inuit within a post-secondary context was 

demonstrated as a promising practice through the staff members’ ability to act as positive 

role models and mentor to support students with post secondary educational transition.30 

Effective Teacher Education is discussed from a post-secondary perspective as the 

necessity for instructors to be cognizant of the pedagogy of FNMI education. This 

awareness will enable instructors to utilize a variety of student-focused, cooperative 

teaching methods such as experiential learning and practicum placements in order to 

fulfill program requirements.   

 
Nunavut Arctic College, Nunavut   
 

 
 
 
 
 
 
 
 
 
 
 

         * Nunavut Arctic College 

 
 
 
 
 
 
 
 

                                                                                                                                                 
Education (September 11, 1997), retrieved January 31, 2008 from 

http://www.eric.gov/ERICDocs/data/ericdocs2sql/content_storage_01/0000019b/80/15/12/76.pdf. 

30 J. Hardes, “Retention of Aboriginal Students in Postsecondary Education,” Alberta Counsellor 29.1 

(2006): 28-33. 
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          *Students from the Fur Production and Design Program 
 Promising practices in post secondary systems have been identified at Nunavut Arctic 

College (NAC).  The mission of NAC is to contribute to the development of Nunavut 

and a future that is prosperous and rooted in who the learners are as a people and who 

they want to be. The College provides support to students in all areas of their 

development through the development of personally set goals.  The College builds on 

students’ strengths to enable students to contribute and serve their families and 

communities and be able to participate and contribute as Nunavut takes on new roles in 

the global community. The College provides community-centered education and 

training characterized by a culture of openness, inclusiveness, and tolerance and respect 

for Inuit knowledge and values.  The College has three campuses and twenty-four 

Community Learning Centers in 26 of Nunavut’s communities. The business and 

management courses that are offered at the College are designed to train the 

professional workforce of Nunavut.  The College has a Language and Culture Program 

where students receive 75% of their instruction in Inuktitut. The Nunavut Research 

Institute is also included as a division of the College.  The College has established 

successful partnerships with the following universities: McGill University Teacher 

Education program, Dalhousie University Nursing Program, and University of Victoria 

Law Program .  

 

Contact: http://nac.nu.ca  
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7.  IMPLICATIONS FOR POLICY AND SYSTEM LEADERSHIP 
 
This section of the synthesis report provides recommendations to support the  

achievement of the identified promising practices, in policy and in practice. While there 

is evidence of many promising initiatives in educational systems more needs to be done  

to contribute to further improvement.  The recommendations challenge systems to be 

courageous in their efforts to allow change to happen. 

 
 Seek direction from landmark policies on First Nations education such as: Indian 

Control of Indian Education, (1973); Tradition and Education: Towards a Vision of Our 

Future, (1988); The Royal Commission on Aboriginal Peoples: Volume 3: Gathering 

Strength (1996) 

 Develop policy with FNMI that provides a conceptual framework, goals, indicators, 

and measures for all learners 

 Define, in collaboration with Elders, Old People, traditional teachers and healers, 

local, provincial, territorial, and national FNMI governance bodies, and parents and 

community members, goals, mechanisms to resolve current and potential challenges 

and problems, and new and revised indicators for educational outcomes 

 Include partners in education and lifelong learning such as stakeholders in human 

services who may extend their supports into the school setting  

 Engage FNMI in the development of curriculum that includes Indigenous Knowledge 

and culture and language programming as foundations 

 Act on the vision of the community, which may result in a change in system 

operations, administrative procedures, and the development of new policy 

 Require individuals working within the system to have knowledge and understanding 

of FNMI worldviews and ways of knowing (i.e histories, cultures, identities, and 

experience) so all are able to respond to the needs of learners 

 Create an accountability framework that supports the integration of Indigenous 

Knowledge 

 Be aware of and accountable to the disparity gap in outcomes between FNMI and 

non-Aboriginal learners 
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 Use data, assessment, and evaluation as tools effectively in order to ensure continuous 

program and service improvement 

 Create a representative workforce by hiring Aboriginal people in the education 

system 

 Ensure teachers and learners demonstrate cultural competencies 

 Address systemic barriers that exist within all systems 

 Locate research that identifies promising practices and system gaps in FNMI 

education and put the lessons into practice 

 Partner with FNMI governance and political organizations to create opportunities for 

shared governance. Shared governance should ideally lead to high quality learning 

programs and supports for all learners.  

 
8.  CONCLUSION 

 
The promising practices identified in this synthesis report are the outcome of the work 

that was done for Animation Theme Bundle Four: Diverse Educational Systems and 

Learning. They are a snapshot of current promising practices that are intended to guide 

educational systems in their future planning for FNMI education. These practices include 

integrating Indigenous Knowledge as a part of the curriculum that includes culture and 

language programming, strong community, parent, and youth engagement through 

relationships, mentorship programs and transition supports, effective teacher education 

and lifelong learning, the employment of First Nations Métis and Inuit, and partnerships 

as a part of governance/policy development. Education is a lifelong learning process that 

starts before birth and is critical to building strong families and communities. Early 

learning, K-12, and post secondary educational systems each have a major role in 

ensuring social harmony and economic viability.  Each education system must make 

efforts to represent the people it serves at every level of planning and decision-making.  

As Barnhardt and Kawagley explain, “Our challenge now is to devise a system of 

education for all people that respects the epistemological and pedagogical foundations 

provided by Indigenous as well as Western cultural traditions.”31 

                                                 
31 Barnhardt and Kawagley “Indigenous Knowledge Systems” 10. 
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